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E 
arlier in the school year our registrar, Kate Bligh, brought an aca-

demic policy to the attention of the Faculty Senate, noting a recent 

uptick in the number of students availing themselves of the option 

provided by the policy.  The policy in question was our òStatute of 

Limitations on Gradesó; the name alone indicated a need for review.  The Senate 

decided to review the language and to compare our policy to similar policies at 

other schools.  In addition, we asked Kate to collect some data on the students who 

availed themselves of the policy.  

 The policy, like others of its type, allows students who had a rough time aca-

demically in the past to exclude grades from those previous enrollment periods 

from calculations of their current GPA.  By and large these policies set strict pa-

rameters.  Grades that have counted toward the completion of a degree or certifi-

cate may not be excluded, nor may selected grades be excluded.  All grades and 

credits accumulated prior to the selected date are excluded from the current GPA 

calculation.  The grades remain on the transcript and it is made clear that other 

schools may not (indeed probably will not) honor the exclusion.  

 In our research* we found that of the 31 community and technical colleges 

in Washington State, 18 have such policies and 13 do not (see table, page 5).  In an 

informal survey of colleagues via a national list serve, I found that some universi-

ties offer similar policies and was privy to the personal stories of colleagues teach-

ing at R1 schools who benefited from grade forgiveness in their undergraduate 

years (and it didnõt seem to negatively affect their admission to a good graduate 

program).  

Grade forgiveness:  

 a good idea?  
By Ruth Frickle, Highline Community College  
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 When we initially took up the discussion, we didnõt have enough information 

to know whether we thought this policy was a good one or one that should be re-

voked.  Our registrarõs research eliminated any concern we may have had.  Since 

2004, the option has been invoked by just 36 students.  The grades and credits set 

aside dated back as far as 1972.  As many as 110 credits and as few as 5 credits 

were set aside by individual students.  Every student then went on to complete a 

degree or certificate and one third of them graduated with honors.   

 From this information it was clear to us that the policy is well used and, 

while ours needs some rewording and a new name, it works well.  Students often 

come to us unprepared 

for college, indecisive 

and with too much on 

their plates.  They do 

poorly or fail outright 

and they donõt show 

their eventual poten-

tial, but sometimes 

they return to us 

ready to work and 

move ahead in their 

lives.  When we allow 

them to set aside 

grades, they can com-

plete their credential without having to take extra courses just to bring up their 

GPA.  This improves efficiency (the dreaded ôlingering studentõ is avoided) and the 

student isnõt unduly penalized for their earlier difficulties.  Community colleges 

are often in the business of second chances, and this is one way of providing them 

in a way that is fair and economical.  

 

*by a review of college catalogs  

RETURN 
Of the  

KILLER GRADE 
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FFocus 

College  

grade forgiveness 
policy  

  Yes No 

Bates Technical College   X 

Bellevue College   X 

Bellingham Technical College   X 

Big Bend Community College   X 

Cascadia Community College X   

Centralia Community College X   

Clark College X   

Clover Park Technical College X   

Columbia Basin College X   

Edmonds Community College   X 

Grays Harbor Community College X   

Green River Community College   X 

Highline Community College X   

Lake Washington Technical College X   

Lower Columbia College X   

Olympic College X   

Peninsula College X   

Pierce College (Ft. Steilacoom & Puyallup) X   

Renton Technical College   X 

Seattle Community Colleges (Central, North & South)   X 

Shoreline Community College X   

Skagit Valley College   X 

South Puget Sound Community College X   

Spokane & Spokane Falls Community Colleges   X 

Tacoma Community College X   

Walla Walla Community College X   

Wenatchee Valley College X   

Yakima Valley Community College   X 

      

  18 13 

Grade Forgiveness Policies at 

Washingtonôs Community and 

Technical Colleges 
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A QUESTION OF APPROACH  

I  
f we want to help people become ice skaters, we can prepare them by ex-

plaining the mechanics of skating and discussing proper form. We can have 

them practice standing in skates. We can gather other aspiring skaters and 

hold classes with them. We can invite Olympic skating judges to our 

classes and have them describe what constitutes outstanding skate performance. 

How many of these people will actually become skaters, though, if they never enter 

an ice rink or observe a skating competition in person?  

UNDERPREPARED STUDENTS ñNUMBERS AND NEEDS  

At least half of American undergraduates require some kind of developmen-

tal study. For a few, low motivation or 

an inability to meet the intellectual de-

mands inherent in postsecondary educa-

tion make it unlikely that they will ever 

complete their studies there. For others, 

financial and work -related demands will 

short -circuit their plans.  

Still others, however, possess suf-

ficient intelligence, motivation, time, and 

money to make it through --but lack other necessary tools and understandings. 

Why is this? One reason is that most students doing pre -college workñmany of 

Getting Pre -college  
 students connected  

 

By Phil Venditti  

Clover Park Technical College  

Roger Nix, ABE Instructor 
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whom are the first in their families to attempt postsecondary education ñneither 

visit college -level classes nor spend time with students enrolled in them. As a re-

sult, they fail to develop a vision of how to navigate through a course of study to 

the point of completing it.  

THE CCSIP  

A pilot program has been launched at Clover Park Technical College to ad-

dress this phenomenon. The undertaking is being called the òCollaborative Cross-

Course Student Involvement Projectó (CCSIP). 

The CCSIP is designed to provide mutually enjoyable, educational experi-

ences for pre-college and college students 

which lead both cohorts to persist more 

readily toward their academic goals.  Five 

faculty members and approximately 110 

students are involved in the pilot, with 

invaluable support from the CPTC in-

structional administration.  

All the students in CMST& 220 ñthe credit -bearing public speaking course 

whose title conforms to Washingtonõs postsecondary common course numbering 

schemeñare being assigned at random to people taking ESL, adult basic educa-

tion, or credit -bearing developmental English classes. Each pair of CMST students 

is expected to gather enough information about its òsubjectó over a six-week period 

to deliver a 10 - to 14-minute speech about that person.  

CHALLENGES  

Nothing important comes easily. Several obstacles render a program like the 

CCSIP difficult to create and implement.  

For one thing, a lot of planning and record -keeping needs to be undertaken. 

Coordinating meetings and keeping information flowing among participants takes 

time and ongoing attention. Because everyone is busy, maintaining a timetable of 

activities that fits everyoneõs schedules calls for extra effort. Furthermore, admin-

istrators and others outside the project need to be apprised of whatõs going on. 

A public speaking student taking notes in learning 
about a developmental English student 
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Likewise, ensuring that all CCSIP students meet initially with their 

òsubjectsó and then understand and fulfill their ensuing responsibilities requires 

careful planning and communication. Uneven atten-

dance by individuals in either the pre -college or col-

lege cohort can further complicate keeping to a 

schedule. 

Finally, change necessitates commitment and 

concentration. A venture such as the CCSIP repre-

sents a significant modification in the way academic 

professionals do business. Faculty and students in 

pre-college and college-level areas respect and ap-

preciate one another but are not accustomed to 

working together shoulder -to-shoulder to plan and 

integrate activities outside their separate classrooms. A project of this nature must 

contend with and work within entrenched systems and patterns of behavior whose 

utility has been accepted for years.  

PROJECT GOALS  

If all goes well in the CCSIP project, we antici-

pate several positive outcomes. First, we hope 

that our collegeõs public speaking students will 

learn how to work better in pairs. They should 

also learn to initiate contact with strangers and 

conduct interviews which lead them to under-

stand the perspectives of adults whose aca-

demic status differs from their own, as well as 

how to organize and deliver a presentation 

which conveys interesting information about 

another human being.  

Second, we hope that the ABE/GED/ESL and 

developmental English students will gain self -esteem from being the subjects of 

Heather Stevens, ESL instructor, 
oversees  public speaking students 

interviewing her students 

Marion ñMorfò Morford in his developmen-

tal English class during interview sessions. 
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interviews. Likewise, they should get to know other people who have selected Clo-

ver Park as a place where they invest their time and work toward life goals. Fur-

ther, by visiting college -level class sessions they should develop a picture of how to 

plan their own academic pathways.  

Finally, we hope that more ABE/GED/ESL and developmental education 

students than in the past will finish their studies in those domains and make a 

successful transition into college -level coursework. Returning to our initial anal-

ogy, we want people interested in learning to skate to end up knowing how to 

skate!  

 

FFocus 



 

10 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ed note: McKain and Nguyen conducted a study on how well students recognized 

common abbreviations.  This is appropriate to our general topic of how ready stu-

dents are because it gives us some idea of what students know when they come 

into the classroom.  Faculty also might consider what terminology they use when 

addressing students.  A good question to ask is: Do student understand the lan-

guage we use? 

 

A 
 simple review of the literature indicates that a plethora of dictionar-

ies, glossaries and encyclopedias define and partially describe abbre-

viations.  Most of these publications are specific to professional fields. 

Further investigation yields, with few exceptions, a dearth of studies 

involved with the peopleõs ability to understand or define certain abbreviations, ac-

ronyms and mnemonic devices.  

 

PROCEDURE : 

 

Who would imagine that òPWSó means òPublic Water Supplyó when applied 

to our $8.00 per gallon, bottled water source?  

In doing this study, the investigators considered this basic question: do peo-

ple understand what advertisers are saying when they use initials, mnemonics and 

abbreviations in their advertising? Secondly, does a personõs age show a differen-

tial level of understanding (that is, do those in the age category 16 to 24 under-

stand the same abbreviations and so forth as those in the category 25 plus)? Fi-

Abbreviations confusion:  
Are banks really selling Compact Discs (CDs)?  
If there is a òCó note is there also a òBó note?  

 
Study conducted by Charles McKain & Minh Nguyen  

Lake Washington Technical College  
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nally, does the gender of a subject result in differential understanding in conjunc-

tion with the age delineations?  

It was determined that data based on simple measures of an ability to cor-

rectly interpret common abbreviations were the only statistics required to suffi-

ciently communicate the findings.  

Over a period of thirty days, the primary investigator compiled a list of ab-

breviations used in advertising on television, in newspapers, on windows (painted 

signage) and in various mailings.  All were found in Seattle, Washington and sur-

rounding areas.  Twenty -six abbreviations were randomly selected to be used in 

determining the participantõs ability in recognizing such terms. 

 

SUBJECTS  

Subjects were students in Introduction to Psychology and Introduction to 

Sociology courses. The survey was administered from March of 2006 through Sep-

tember of 2007. A more detailed description of the participants including the par-

ticipantõs average ages and average number of years in school are presented in Ta-

ble 1. This may be of interest for anyone who may want to target the various gen-

der and or age groups.  

The survey material was originally aimed at training people participating in 

an English as a Second language (ESL) program. It was finally determined that 

most of the general population is exposed to advertising, so the original ESL status 

was ignored and the survey involved all subjects participating with no one type of 

person or group selected out.  

 

RESULTS : 

The archaic term ò2 bitsó was particularly difficult for the 24 and Under  age 

group to correctly identify; only 3% of the males correctly identified the term while 

0 % of females correctly identified it. Another older, less common term, òC noteó, 

proved equally taxing for the under 24 groups with 19% of the males making a cor-

rect identification and females scoring 8% correct identification.  
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The 25 and over groups, male and female, showed 32 % and 18% correct 

identification on ò2 bitsó and 62% and 23% on òC noteó. 

At the other extreme, the Males Under 24  group scored  96% correctly on 

òM.P.H.ó while females scored 92%.  Males Under 24  scored 49% correctly while 

Females 24 and Under scored 38% correctly in the average òacross all itemsó cate-

gory. 

Males Over 25  had scored correctly 90 percent of the time in only one area 

and that was a 91% for òGal.ó (they were 89% for òM.P.H.ó) and Females Over 25  

also scored only one 90% or higher and it was also Gal. at 91% (M.P.H. was 87%).  

 

 It would appear that if you are selling automobiles and you advertise 

òM.S.R.P.ó on òO.A.C.ó you may not be communicating clearly to Females or Males 

especially Under Age 24 ( Females Under 24  were correct only 4.7% of the time for 

each term); Males were 3.8% for òO.A.C.ó and 25.5% on òM.S.R.Pó. Over Age 25 

showed much higher results especially for Males; Females found òO.A.C.ó difficult 

with only 18% defining it correctly.  

 All Under 24s showed a strong understanding of òCDó as a compact disc but 

were 90% plus unaware of a certificate of deposit òCDó. Females Over 25  also 

found this abbreviation to be especially difficult with only 16.7% defining it cor-

rectly.  

 Although unintentional, there were some items that can be grouped into 

categories: 

 1. MEASUREMENTS. - Tsp, Tblsp (sic), Gal, Pt, and Lb.  

2. FINANCIAL/MONEY. -  M.S.R.P., 2 bits, ATM, CD (certificate of deposit), 

OAC, 20K and APR  

3. The remaining items do not configure into any discernable categories of 

more than two items  



 

13 

 

 

*some students hadnôt completed high school; others were in their first or second year of college. ** percent correct 

of the 26 items 

 

The tables for Gender and Ages and all items tested, are presented below: 

Percentage correct for each item ñ24 and under males and females 

TABLE 2:

 
* Pt was scored correctly as Pint or Point; ** RR was scored correctly only for Railroad, not rest & relaxation; *** 20K was scored correctly 

with 20 thousand or 20 Kilometers.  Percentage correct for each item ñ25 and over, males and femalesò 

  Under 24 

Terms used # of Males Correct %  # of Females Correct %  

M.S.R.P. 33 25.58% 5 4.67% 

C Note 25 19.38% 9 8.41% 

M.P.G. 100 77.52% 44 41.12% 

2 bits 4 3.10% 0 0.00% 

R.A.M. 51 39.53% 5 4.67% 

Tsp 109 84.50% 95 88.79% 

A.T.M. 81 62.79% 33 30.84% 

CD(compact) 103 79.84% 58 54.21% 

CD (certif.) 10 7.75% 8 7.48% 

Pt* 66 51.16% 61 57.01% 

D.O.A. 61 47.29% 20 18.69% 

Bio (Biology) 51 39.53% 57 53.27% 

Bio (Biogra) 51 39.53% 35 32.71% 

IQ 74 57.36% 39 36.45% 

TLC 51 39.53% 48 44.86% 

ROTC 11 8.53% 1 0.93% 

RR**  34 26.36% 21 19.63% 

OAC 5 3.88% 5 4.67% 

C.E.O. 31 24.03% 15 14.02% 

U.F.O. 102 79.07% 64 59.81% 

Lb. 92 71.32% 70 65.42% 

Tblsp{sic} 120 93.02% 97 90.65% 

20K***  107 82.95% 64 59.81% 

M.P.H. 124 96.12% 99 92.52% 

A.P.R. 36 27.91% 17 15.89% 

Gal. 122 94.57% 100 93.46% 

Average % Correct 49.31%   38.46% 

MALES AGE 24 

AND UNDER 

19.19 11.96 129 49.31% 

MALES AGE 25 

AND OVER  

35.97 12.06 37 59.36% 

FEMALES AGE 24 

AND UNDER 

19 11.58 107 38.46% 

FEMALES AGE 25 

AND OVER  

36.24 12.9 78 50.59% 

TABLE 1:  

Gender and Age Comparisons 

   Ave. Age Ave. yrs in schl.*   Number in grp.   % Correct**   
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   FFocus 

  Over 25 

Terms used # of Males Correct %  # of Females Correct %  

M.S.R.P. 20 54.05% 17 21.79% 

C Note 23 62.16% 18 23.08% 

M.P.G. 30 81.08% 45 57.69% 

2 bits 12 32.43% 14 17.95% 

R.A.M. 15 40.54% 13 16.67% 

Tsp 26 70.27% 69 88.46% 

A.T.M. 29 78.38% 52 66.67% 

CD (compact) 24 64.86% 47 60.26% 

CD (certif.) 16 43.24% 13 16.67% 

Pt* 14 37.84% 33 42.31% 

D.O.A. 25 67.57% 42 53.85% 

Bio (Biology) 17 45.95% 41 52.56% 

Bio (Biogra) 13 35.14% 30 38.46% 

IQ 21 56.76% 50 64.10% 

TLC 30 81.08% 48 61.54% 

ROTC 13 35.14% 9 11.54% 

RR** 14 37.84% 28 35.90% 

OAC 16 43.24% 14 17.95% 

C.E.O. 17 45.95% 38 48.72% 

U.F.O. 26 70.27% 56 71.79% 

Lb. 27 72.97% 58 74.36% 

Tblsp 30 81.08% 68 87.18% 

20K***  31 83.78% 53 67.95% 

M.P.H. 33 89.19% 68 87.18% 

A.P.R. 15 40.54% 31 39.74% 

Gal. 34 91.89% 71 91.03% 

          

Average % Correct 59.36%   50.59% 

TABLE 3:  

* Pt was scored correctly as Pint or Point 
** RR was scored correctly only for Railroad not rest & relaxation 

*** 20K was scored correctly with 20 thousand or 20 Kilometers 

 

Two bits, four bits, six 

bits, a dollar, we have no 

idea what we just hollered.  
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I  
n August of 2006 Karl Fisch of Arapahoe High School in Littleton, Colo-

rado created an awesome PowerPoint presentation titled òDid You Know?ó  

Here are a few excerpts é  

Did You Know? 
 
¢ƘŜ нр҈ ƻŦ ǘƘŜ ǇƻǇǳƭŀǘƛƻƴ ƛƴ /Ƙƛƴŀ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ LvΩǎ ƛǎ ƎǊŜŀǘŜǊ ǘƘŀƴ ǘƘŜ ǘƻǘŀƭ 
ǇƻǇǳƭŀǘƛƻƴ ƻŦ bƻǊǘƘ !ƳŜǊƛŎŀΧƛƴ LƴŘƛŀΣ ƛǘΩǎ ǘƘŜ ǘƻǇ ну҈Φ ¢Ǌŀƴǎƭŀǘƛƻƴ ŦƻǊ ǘŜŀŎƘŜǊǎΥ 
They have more honors kids than we have kids. 
 
¢ƘŜ ¦Φ{Φ 5ŜǇŀǊǘƳŜƴǘ ƻŦ [ŀōƻǊ ŜǎǘƛƳŀǘŜǎ ǘƘŀǘ ǘƻŘŀȅΩǎ ƭŜŀǊƴŜǊǎ ǿƛƭƭ ƘŀǾŜ мл-14 jobs 
ōȅ ǘƘŜ ŀƎŜ ƻŦ оуΧƻƴŜ ƻǳǘ ƻŦ ŦƻǳǊ ǿƻǊƪŜǊǎ ǘƻŘŀȅ ƛǎ ǿƻǊƪƛƴƎ ŦƻǊ ŀ ŎƻƳǇŀƴȅ ǘƘŜȅ 
have been employed by for less than one year.  More than one out of two have 

worked less than five years at their current place of employment. 

 
The top 10 in-ŘŜƳŀƴŘ Ƨƻōǎ ƛƴ нлмл ŘƛŘƴΩǘ ŜȄƛǎǘ ƛƴ нллпΦ  ²Ŝ ŀǊŜ ŎǳǊǊŜƴǘƭȅ ǇǊŜǇŀǊπ
ƛƴƎ ǎǘǳŘŜƴǘǎ ŦƻǊ Ƨƻōǎ ǘƘŀǘ ŘƻƴΩǘ ȅŜǘ ŜȄƛǎǘΧǳǎƛƴƎ ǘŜŎƘƴƻƭƻƎƛŜǎ ǘƘŀǘ ƘŀǾŜƴΩǘ ōŜŜƴ 
ƛƴǾŜƴǘŜŘΧƛƴ ƻǊŘŜǊ ǘƻ ǎƻƭǾŜ ǇǊƻōƭŜƳǎ ǿŜ ŘƻƴΩǘ ŜǾŜƴ ƪƴƻǿ ŀǊŜ ǇǊƻōƭŜƳǎ ȅŜǘΦ 
 
¢ƘŜǊŜ ŀǊŜ ƻǾŜǊ нΦт ōƛƭƭƛƻƴ ǎŜŀǊŎƘŜǎ ǇŜǊŦƻǊƳŜŘ ƻƴ DƻƻƎƭŜ ŜŀŎƘ ƳƻƴǘƘΧǘƘŜ ƴǳƳōŜǊ 
of text messages sent and delivered every day exceeds the population of the 
planet. 
 
¢ƘŜ ŀƳƻǳƴǘ ƻŦ ƴŜǿ ǘŜŎƘƴƛŎŀƭ ƛƴŦƻǊƳŀǘƛƻƴ ƛǎ ŘƻǳōƭƛƴƎ ŜǾŜǊȅ ǘǿƻ ȅŜŀǊǎΧŀƴŘ ǇǊŜπ
dicted to double every 72 hours by 2010. 
 
Predictions are that by 2013 a supercomputer will be built that exceeds the com-
Ǉǳǘŀǘƛƻƴ ŎŀǇŀōƛƭƛǘȅ ƻŦ ǘƘŜ ƘǳƳŀƴ ōǊŀƛƴΧōȅ нлпф ŀ ϷмΣллл ŎƻƳǇǳǘŜǊ ǿƛƭƭ ŜȄŎŜŜŘ 
the computational capabilities of the human race. 

   

 This presentation has provided a forum for a discussion with my students 

about life, events and drastic change.  Students intuitively know that to be the best 

at what they want to do, they will need to be proficient in three areas:  communica-

tions, creativity, and collaboration.  

 Students need to be able to communicate clearly and concisely in both writ-

ten and oral communications and have an intermediate ðadvanced level of skill in  

computer applications such as Word, PowerPoint and Excel, maybe Access.  Of 

How ready are they?  

 

By Tom Pickering, Pierce College 
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these, writing is the cornerstone.  Kenneth W. Davis, author of The McGraw -Hill 

36 Hour  Course: Business Writing and Communication  states òIn this knowledge 

economy, writing is the chief value -producing activityéó Students would love to 

think this is relevant when it comes to their web persona and in their use of social 

networking media.  Ah, creative writing beckons.  

 I am part of the òfandom,ó of Sir Ken Robinson. He speaks eloquently of the 

loss of creativity in our students. Somewhere in the K -12 system this essential art-

ful development has been mitigated.  We must reboot it and nurture it so that in-

novation becomes part of a studentõs essence. As Stephen Covey sayséó sometimes 

we have to rearrange our molecules.ó Or, to paraphrase Sir Ken Robinson 

éófinding your passion changes everything.ó It enables you to rekindle that crea-

tive spirit and inherent talent. In his book, The Element , he defines the element 

éóthe place where the things we love to do and the things we are good at come to-

gether.ó We must enable students to realize that tapping into their creativity plus 

pursuing their passion will produce satisfying work and allow them to make sig-

nificant positive contributions.  

 Work can be cool! Work can be fun! Students should experience the power of 

collaboration and teamwork, both in virtual projects and those requiring a give and 

take F2F with others to accomplish and achieve more than they think they can and 

in less time. This requires using technology and social media robustly.  Collabora-

tion is vital and student project goals should be designed to produce a 

òmasterpieceó with every endeavor. Well designed team projects will prepare stu-

dents to better integrate people, technology and time management into a formida-

ble force multiplier for solving our most pressing challenges.  

 In reflection, maybe the more correct question is How Ready Are Colleges 

For Incoming Students?  

¶ Do we have programs and the structure in place to foster 

communication skills?  

¶ Have we thought about how to rekindle creativity and in-

novation that enables and inspires students to embrace 
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change?  

¶ How can we improve curricula to provide the tools for stu-

dents to discover and capitalize on the many powerful 

technology opportunities for virtual team endeavors?  

¶ How should we encourage students to understand how col-

laborative projects can organize work through conflict, es-

tablish standards and perform at the highest level, thereby 

resulting in rewarding work?  Cool and fun work, of 

course. 

 

Writing that is demanding, creativity that is encouraged and nurtured, and col-

laboration that uses those tools that motivate todayõs students will help to prepare 

those who want to join us.  Now we know, right?  
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Notes 

 

A quick link to The Fischbowl is: http://thefischbowl.blogspot.com  

 

My context and perspective on this subject is through the prism of the courses I 

teach which are: English Composition, Business Communication, Business English 

and Records Management and I cannot pretend to speak for those who teach Math 

or Science Courses or otherwise.  

 

My thoughts have also been shaped by my students. I would like to thank one stu-

dent in particular, Tiffany Alexander, from my Business Communication class in 

the winter term of 2008.  

 

http://thefischbowl.blogspot.com/
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R 
emember that report you did in elementary school?  Perhaps there 

was an oral report on the longhorn versus the black angus, an essay 

about who first made the pencil, or a written presentation on a state 

or the 13 th  president.  It required you to consult Encarta or World 

Book depending on your generation.  You may even have checked out a twenty 

page book from a library.  As your schooling progressed, the reports got a bit 

longer.  Some may have even used two or three sources!  

Those days are for the most part gone.  Public librarians in our town inform 

me that there has been a very notable decline in the number of school reports be-

Rising Junior Meets a Librarian , a 
Database and a Book, and Finds 

True Authority  
 

By Jan Wingenroth,  

Spokane Falls Community College  


