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After you read the FACTC Focus, you may want to tell us

What YOU think.

Do you AGREE? Do you DISAGREE?

Responses may be posted on the FACTC website as
part of our ongoing discussion.

Send us your response: E-mail us at
FACTC@scc.spokane.cc.wa.us
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The END of Critical THINKING ?

Joe Safdie, English Compostion, Lake Washington Technical College

We invested a gang of murderous criminals with
the sovereignty of a nation-state. . . and declared
war on both an unknown enemy and an abstract
noun.

—L ewisLapham, “American Jhad’

A few months ago, | hung a Doonesbury
Sunday comic strip on thewindow of my office cu-
bicle. Itssolevisua iconwastheWhiteHouse, with
GeorgeBushaskingif it wasstill unpatrioticto criti-
cizehim. Oneof hisaidesanswered that it was, and
that “the missile defense program, and corporatetax
cuts, and subsidiesfor the power industry, and oil
drillinginAlaska. . .are ALL justified by thewar
against terrorism!” Thelast panel has Bush saying
“Thanks, Evildoers! They’ re such jerks—if they
only knew...”

| thought it wasafairly humorous comment
ontheway our politicshaveevolved since Septem-
ber 11 of last year. A few weeks ago, however, |
waswalking through thefaculty lounge and saw the
same comic strip taped to thewall. On top, one of
my colleagueshad written“ Doesanyoneredly think
that the President would thank theterroristsfor kill-
ing thousands of people?’ The next day | took the
strip outside my officedown; after dl, | didn’t want
to offend the sensibilities of any of my co-workers.
Heor shemight even havereported metothe Ameri-
can Council of Trusteesand Alumni (ACTA), who
on November 11 of last year issued areport that
listed the names of academicsaongwith 117 state-
mentsthey had made, in public forumsor in classes,
that questioned aspects of the Administration’swar
onterrorism. Here'soneof them, from aProfessor
of Religious Studiesat PomonaCollege: “Wehave
to learn to use courage for peace instead of war.”
Pretty seditiousStuff.

But truth betold, | don't think that Septem-
ber 11 hasgreatly affected the community colleges
collectivemission, let donethat of my technica col-
lege, which seeksto prepare studentsfor “today’s
jobsand tomorrow’sopportunities.” I’ [| beinter-
ested in reading the other contributionsto thisforum
for evidenceto the contrary, but I’ d be surprised.
For onething, most collegesinthisstateareinfairly
conservative demographic districts, and peoplein
thosecommunitieswould, | think, tend to support a
Republicanadminidration’spaliciesevenif theplanes
hadn't crashed into the World Trade Center. Mostly,
though, | sense a retrenchment: people are just
hunkering down, not even engaging thewar oneway
or the other (even if most don’t go asfar asone
participant on apoeticslist-serve, who preferred to
leavethingsto“thewarrior caste”).

Asan Englishteacher, though, I’ minterested
insmaller things. It may beaarmist, but | sensea
greater tendency to treat abstractionsas material
truths; most of all, | senseagreater reluctanceto
question authority.

Those last two words, of course, were a
mantrato someof uswho cameof ageinthesixties.
Hardly unpatriotic, they wereinstead achdlenge, a
spur to always go deeper than the surface, to con-
sider the source and potential bias of any piece of
information— questioning authority wasandisthe
method of critical thinking itself. It wouldn’'t bean
exaggeration, | don’t think, to say that democracy
itself dependsonit.

Yet | don't seemuch criticd thinking today.
Forget thefalsedichotomiesof Good vs. Evil, light
againg dark; forget, even, that asmany, if not more,
innocent Afghani civilianshavebeenkilled asinno-
cent Americanones. After al, thisisawar for “free-
dom,” repeated endlesdly not only by the President

(Continued)
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The END of Critical THINKING? continued

in his State of the Union addressbut Paul M cCartney at the Super Bowl.

“Thetendency to objectify and personify abstractions,” said Aldous Huxley in“Wordsand their
Meanings’ (1940) . .. “arethe cause of endlessintellectual confusion, endlessemotional distress, endless
misdirectionsof voluntary effort.” That’sonereason that composition teacherswarn their studentsagainst
using them; theterm* smart bombs’ may convey recognizable picturesto the mind, but “freedom” suggests
different thingsto everyonewho hearsit. For example, the president (and certainly hischampionson the
American Council of Trustees) surely weren't thinking of freedom of speech or thefreedom against search and
sel zurewhen using that word. Hemight, though, have been thinking of thefreedom of thefox inthe henhouse,
asoknownas“freetrade.” AsLewisLaphamsaid, inthearticlein Harper’scited above, awar in“freedom’s’
defenseagaingt terrorismisawar that can never end: “Wemight aswell be sending the 101% Airborne Divison
to conquer lust, annihilate greed, capturethesin of pride.”

Even though my politicsmay beclear fromthisarticle, thisarticleisn’t
about palitics, but language, and its current uses and misuses. It’'simportant,
now, to speak with as much meaning aswe can muster, and not just engagein
empty rhetoric. If theterribleeventsof last September causeour critical faculties
to lapse a ong with those towers, many more peoplethan just thevictimsand
their familieswill ultimately suffer. Oh, and I’ ve put up another comic stripon my
window now, thisone by Tom Tomorrow. See, there'sthispenguin. .. BACK

Plague and Pestilence

Carolyn P. Bilby, Foreign Languag Dept, Bellevue Community College

It was somewhat by accident that my French 200 level classisnow having aliterary opportunity to
focuson the events of September 11, At the end of fall quarter, they asked to add anovel to our regular
coursawork. After somediscussionweagreed on The Plague (“Lapeste’) by Albert Camus, partly because
| had often told them what awonderful novel itwas. | had not read it for anumber of years, but now itis
impossiblefor meto ignorethe comparisonsto our current “ pestilence’.

Camushad written Lapesteinthe 1940'sasan alegory of the German occupation of France during
World War Two. He explored the good and evil of peoplewhile coping during animpossiblesituation. My
studentshavea so found smilaritiesbetween Lapeste and our owntragedy. Ratscarrying thebubonic plague
have not visited us, but many of ushave suffered thereal or self-imposed separation from our loved ones.
Some of the studentsin thisclasswere out of the country on September 11™, and were unableto get home.
Othershavebeen afraidtofly tovigt family and friends. Most importantly, according to my students, thiswork
of art hasbeen avehicleto help them clarify some of thevery confusing emotionsand theuncertainty they have
been experiencing sincetheonset of the crud attacks. | haveheard my Arts& Humanities colleagues say that
theartssoothe usduring difficult timesin away that ishard to obtainin any other manner.

(Continued)
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Plague and Pestilence (Continued)

Thediscussion, which thestudentstry to carry on asmuch aspossiblein French,
invariably has been framed in the context of our recent tragedy. |If art does soothe our
soul during trying times, thisnovel isaterrific choice. Itisbeautifully writtenin French.
Camuswon the Nobel Prizefor literature during the 50s. | am certain the classroom
discussion onthisgreat novel would not have been so meaningful had it taken placeprior
to September 11, :BACK

HIGH BLOOD PRESSURE and the search
for TERRORISTS

by Sandie Nadelsen, Nursing Program, South Puget Sound Community College.

| don’t think that there has been enough discussion about the September 11 crisisand probably not enough
critical thinking. Moreisneeded. There seem to bemany peoplewho are operating ontheir “gut feeing” and
not critically examining what ishappening. Yes, listening to on€e sinner voiceisneeded, but soisan unbiased
examination of facts.

Hereisoneway | approached thetopic with my nursing students:

My studentsand | talk alot about the“ nursing process.” It’snothing new or mystical, butisreally the
“scientific process’ renamed. It startswith collecting data, grouping findings, drawing conclusionsthen devel-
oping and implementing plansand evaluating results. | encouragethemto usethisprocessintheir nursing care
of people.

A coupleof daysafter the attacks, when all of the“weneedto‘get’ Osamabin Laden” talk had really
begun, my classand | had adiscussion about how important itisto gather al theinformation before coming to
aconclusion about how to solveaproblem. Wewere mainly talking about patient care situations, such as
checking for high blood pressure. | changed the subject abit and madethe point that immediately following the
attacks the conclusion about who was responsible seemed to have been made before any hard datawas
gathered. Then, information wasfound to provethat bin Laden wasthe person behind theterrorism. Maybe
hewas. | don't know. However, what if itisn’t him and in our great need to find the “evil one” we have
overlooked thereal mastermind?

We spent sometimethinking and talking about that and how “jumping to conclusions’ inany matter, beit
whoisaterrorist or why apatient’sblood pressureishigh, isn't theright way to makeadecision. BACK
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September11: The ESL Connection

Jacqueline Allen-Bond, English as a Second Language, Clark College

| teach non-native speakersof English
who areintheU.S. tolearn English and func-
tion successfully, part of whichincludesunder-
standing what ishappeningintheU.S. and how
U.S. citizensrespond toworld events. Thisis
demanding, however, for sudentswithvery lim-
ited English language skills. When astudent
trandatesinformation, editorids, expressonsof
ideas printed in the media, he or she does not
alwaysaccurately capture what waswritten,
always a problem when translating word for
word. Changing theway | teach and course
content to reflect changesintheU.S. since Sep-
tember 11 has, therefore, been achallenge.

But these eventsa so offer opportuni-
ties. Once students havelearned the months of
the year and how to express dates, | refer to
September 11 when explaining tense usage. |
useit asacommon referencewhen asking ques-
tionslike“what wereyoudoingwhen....?’. |
model avariety of answersreflecting thekinds
of thingspeoplein the Twin Towerswere do-
ing. Whenintroducing adjectivesof emotions,
| use September 11 to give classroom mean-
ingfulnesstotermsliketerrible, angry, sad, and
soon.

Another challenge surfaceswhen the
discussion turnsto deeper issues. Thetopic of
national security versuscivil libertiesisonethat
we deal with when students bring what ishap-
peningintheir livesto the conversation circles
wehaveat the start of most lessons. Bilingual
dictionariesare used to understand key words,
but some of the concepts of civil libertiesare
not awaysdeeply appreciated cross-culturdly.
There are nods of vocabulary understanding,

but not much more.

Perhapsthisisbecause sudentsinthefirst stages
of learning alanguagefor basic surviva arevery atached
to theimmediate and the concrete. When they tell what
their individua learning goal's, needsand wantsare, they
don’t expressadesireto read about i ssuesbeyond their
immediate surroundings.

To help broaden their focus, | encourage stu-
dentsto bring materialsand problemsfrom their world
beyond the classroomintotheclass. Evensimplethings
likefamily photoscan prompt short storiesof degth, 10ss,
homesickness, and personal tragedy that emotionally
“link” them with the events of September 11. Thisisa
good way to get them to think beyond concreteissuesto
the more abstract ideas connected with these events.

Sincestudentsareracialy, culturally and reli-
giously intermingled, they learn through classactivities
and break time chatsthat there are differencesamong
them but smilaritiestoo. Thereisconstant pressureon
them from outsi de the classroom environment to accept
what isnew and to changewhat isfamiliar. Thiscanbe
useful in connecting themto ideasthat areimportant for
their classwork.

Inthe classroom, | put continued emphasison
workingwith different sudentsin each activity. Through
useof the classroom asaplace where questions can be
asked, mistakes can be overcome and understanding
beyond language encouraged, students shareinforma-
tion gleaned from outside sources, compare what one
has understood with another’ sunderstanding. Through
listening, sharing, trandating, and further discussion, the
learning community inthe classroom devel opsabroader
perspective on how recent events have affected their
immediate communitiesand their personal cultural en-
claves.

Broadening the ESL student’s perspective can
hel p them connect with othersin the classroom and out-

(Continued)
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September 11: The ESL Connection (Continued)

sidetheclassroom. VariousESL organizations state wide have been
devel oping and submitting for the ESL community lesson plansand
materia sto bring published materid stotheleve of comprehension of
theaverage ESL students, www.catesol.org. Thefield, ingenerd, is
interestedinensuring ESL sudentsarenot “|eft out of theloop” through
linguistic complicationsor cross-cultural misunderstandings. -BACK

Can we HANDLE the TRUTH?

Paul Haeder, SFCC English Ingructor, Sookane Fals Community College

Intimesof national crisswhenthewar drumsare
being banged and hyper-patriotism becomes the
crack cocaine of the mediaestablishment, commu-
nity collegeand university instructorsneedtogoon
acrashdiet tofortify themselvesagainst thejingo-
ism and bandwagon reductionism which our body
public usesto drown out our students’ idealismand
compassion. Unfortunately, alarge portion of Ameri-
cansdemandsthisattack against free thought and
freedom of expressionin order to gain some sense
of security about being one nation undivided. The
problemisthat thefirst casualty of thiswar istruth,
asPhillip Knightley brilliantly recordsin hisbook,
The First Casualty: The War Correspondent as
Hero and Mythmaker from Crimea to Kosovo.
Truthisn't coming from policymakers, the
president or themaindectronicmediaoutlets—ABC,
NBC, CBS, FOX —who areowned by global cor-
porations bent on incul cating the same mass (self-
Consuming) consumerism message over and over.
Truthisthefirst casualty of thisal Qaeda/
Taliban war. Perception becomesreality for most
Americans, so what they seevis-&visthroughthe
diffracting filtersof the controlled press sfiltersis

anything but truth, or somelong-termvisionfor global
heding.

But how can teachersand students peel away
these new perceptionsthat tend to cull truth?

Our job now isto nurture critical analysis of
our post-9/11 world; to help guide studentsto develop
somemethod of strategic planning—long-term, holistic
thinking and action that truly appliesdemocratic prin-
ciplesinther workplacesand neighborhood; toincu-
bate passionate, informed and ethical citizenswho might
oneday gointolocal politicsand community activism
to solve problemsat thelocal level.

We do this by gquestioning the status quo and
the reactionary mindset. We can only attempt to un-
cover truth, but onethingisaconstantin my classroom:
Studentsquickly redizethat today’ ssolutionswill most
assuredly betomorrow’s problems.

Thetimeisnow to enlist diverse, humanistic
measuresduring desperatetimes. We vereached acriti-
cal massfor the average Jose or Suewho has had to
jugglerampant consumerism with unchecked media
duplicity and political malfeasanceonacolossa scae.
It'sin our community collegesand universitieswhere
instructors need to become overtly engaged both po-
litically and globally. Inmost cases|’ ve observed and

(Continued)
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Can we HANDLE the TRUTH?

(Continued)

read up on, collegeinstructors havethusfar been
uptothetask.

Havingtaughtin universitiesand community
collegesduring the ContraWear in Nicaragua, through
Operations Just Causein Panamaand Desert Shield
in the Persian Gulf and up to now during thisde-
bacle of unrestrained experimental combat and
Bush’s schizoid “nation-building-through-
clusterbombs-and-M edl s-Ready-to-Eat-while-tear-
ing-off-burgas,” | haveawaysfound studentswill-
ing to engagein deeper critical thought thanwhat is
practiced by our nationa leadersand pundits.

It'san uphill battle, at times, attempting to
derail the propagandafor which many college stu-
dents have been exposed, but asacommunication
artsinstructor who dealswith mostly first-year stu-
dents, | am more steeled inmy resolveto use essay
writing and research instruction astransformative
processes so each student can learn on hisor her
own the complexitiesof our global arenabefore 9/
11 andmost tellingly becauseof 9/11 Before
September 11, studentsand faculty all acrossthe
country were engaged in robust critical debates,
some of which generated real meaningful change:
Those Northwestern University studentsand fac-
ulty who havehd ped to overturn severd wrong degth
penalty convictions. The cacophonous demonstra-
torsspurred on by the World Trade Organization
which has precipitated dynamic organized and
grassroots protestorswith cogent i deas about how
economic new world order isdisorder on so many
levels, from globa warmingto cultura survival. We
saw studentsand non-studentsalike protesting the
makeover of theU.S. Army’s School of the Ameri-
cas(now deemed Western Hemisphere I ngtitutefor
Security Cooperation) by risking criminal persecu-
tionwhileexercisingtheir U.S.-givenright to pro-
test. Protestorsof every ilk in Puerto Rico demanded

theU.S. Navy Stopitsrepetitious, destructiveair bomb-
ing of Viequesldand. At thestart of 2001 therewere
still rigorous grumblingsabout George W. Bushille-
galy wrangling the presidency through unfathomable
interference by the U.S. Supreme Court’ swresting of
our democraticvotingrights. Ivy Leagueand smal seate
school student bodieswere barricading themsalvesin-
sdeadminigration buildingsinashow of solidarity for
underpaid custodial and bluecollar staffs, aswell as
rebuffing the siweatshop labor employedin Third World
countriesto sew and stitch school logos. Teachersat
community and technical collegesmay bethelast bas-
tion of alternate (not alwaysdternative) dialoguefor
many of our economically-distressed students, who
have been pushed by thelikes of GeorgeW. Bush the
governor, the candidate, the seedll evil president—a
man who views public education asalmost being Sa-
tanic and who has never met astudent for whom he
didn’t have a standardized test to weigh him or her
down.

Truth about one country’ sresolve and another
country’srighteousnessismany timesjust another form
of vilification, and whileweneed diversefreediad ogue
inour press, ingtructorsmust rally together and alow
contradictory opinionsto grow within academia. Some
studentsand instructorswanted swift retribution after
the September Eleven attacks; otherswanted to un-
derstand the circumstancesthat preci pitated the attacks;
yet fewer othersproposed pacifismand healing. From
thesethreefrontssince 9/11, collegesand universities
acrossthe U.S. have experienced hundreds of inci-
dentsof officia condemnation and collegia browbest-
ing because of their in and out of classroom opinions.

Weareinthisrarified 80-plus percentage ap-
proval-rating moment, when poll after poll generates
lopsided acceptancefor apresident who lost the popu-
lar vote and was very proud of hisinsular, parochial
view. Itisincumbent upon educators now, especialy
under thisvell of “usversusthem,” “ might makesright”
and“loveit or leaveit” mentality, when all the odds
seem to be against us, to allow education to under-
mine mistruths, lies and xenophobia.
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FACING UP to Critical THINKING

Denise Vaughan , Political Science, Bellevue Community College

We cannot shirk at students misperceptions
of critica thinking skills.

Words have meaning. Some words come
loaded with powerful implications. Evendatescarry
powerful and pervasivemeanings. September 11" will
always carry ameaning for Americans: asense of
vulnerability, afedling of horror, and asenseof unity.
Theattackson the United Statesallow instructorsthe
rare opportunity to address an interested and atten-
tiveaudience. Inthesameway that it providesacom-
pelling, unique opportunity to link words and events
with meaning inthe classroom, it hasalsolimited the
insght sudentsgeneraly usewhen analyzing interna-
tiond events.

Thisevent wascloseto homeand unique. As
such, September 11" must be viewed asan unusual
event and theresults not generalizable. Some good
learning experiences have come out of the events of
September 11". Theterrorist attacks have allowed
many studentsto place Afghanistan onamap. Many
studentsroutinely watch the newsor read papersand
journas. They aredemonstrating aninterestinworld
paliticswhich hasbeen too often absent fromtheclass-
room.

However, it hasa so given many of themjus-
tificationtolabd Afghans, aswell asany Mudimgroup,
the“other” and allowed studentsto distance them-
selvesand their persona experiencefromthat of indi-
vidualsin Afghanistan and around theMudimworld.
Studentsa soreject any criticism of the present Ameri-
can Administration. They areresistant to discussion
of possibleterrorist motivation, even criticizing teach-
ersfor considering motivation of terroristsareason-
ablediscussion topic. Many educators have faced
severecriticismin the classroom and even at round
tablediscussonsand lectures. Thisfundamental lack

of critical thinking inthe mediaand the society en-
courages educatorsto drop criticism fromthe cur-
riculum and focusonthesmpleevents.

Educators should not allow that to happen.
Inten years, most studentswill nolonger beableto
locate Afghanistan on amap and, perhaps, that is
secondary totheir education anyway. If they learn
tocriticaly examinetheactionsof dl peopleinvolved,
inevery country, studentswill takethat skill with
them. Thisresstanceto critical examination of the
eventsof September 11" representsafundamental
misunderstanding on the part of studentsand edu-
catorsabout theword critical and itsmeaning.

Theword critical isaloaded word. Itis
loaded with personal experiencesand personal at-
tacks. Criticd thinkingisnot necessarily about find-
ing something wrong or inadequate. Thinking criti-
cdly istoexaminethinking or behavior, to bresk an
action downinto its constituent partsand analyze
thebehavior. Sometimes, thebehavior will befound
to be positive and sometimesit will not. Critical
thinkingisnot just finding somethingwrong. Itis
possibletothink critically about the Bush Adminis-
trationshandling of theterrorist crisisandfind that it
isperfectly inline, unlikely, but possible. Aseduca-
tors, we need to teach the studentsto examinethe
behaviorsof their own government, theinternationa
actors, themselves, and, indeed, us. Thisisaskill
that will alwaysbeof valueto our students.

Critica thinkingisoneof thefew skillsedu-
catorscan teach their studentswhich will be useful
for life. Inorder to do this, we need to move be-
yond the labels and into the value of words and
events. September 11" hasprovided uswitharare
opportunity to addresscritical international events
inapersona way, away that will forever alter the
manner inwhich our studentsunderstand theworld.
We cannot be safefrom criticism and still do this
job. =BACK
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Keep a cool FROG

Karen Strickland, Social and Human Services, Seattle Central Community College

l, likejust about everybody elseintheU.S,,
was shocked by the events of September 11, 2001.
It wassurred, unfathomabl e, disorienting and thought
provoking. | contrast that with my experienceof all
that hashappened sincethenand | fed likethefrogin
the pot of lukewarm water, dowly comingto abail.

Whilel have been troubled by many of the
U.S. government’ sresponsesto theterrorist attacks,
I’m abit dumbfounded by an apparent lack of con-
cern amongst most of the population about thein-
fringement of civil libertiesand academicfreedom. Lis
tening to NPR on a Sunday morning | heard about
the “report” of the American Council of Trusteesand
Alumni (ACTA-www.goacta.org.)

Thetitle? Defending Civilization.
It'sclaim? That universitiesintheU.S are

failing the country.

Its conclusion? That curriculum ought to
change as they (members of the council)
see fit, namely minimizing multicultural
education and reinforcing an oversimpli-
fied and inaccurate view of American his-

tory.

My response? Huh?

Thisso-called report, embarrassingly leanon
subgtance, listed 115 commentsfrom faculty, sudents,
flyersand postersthat provide “evidence” of their
clams. Suchoutrageouscommentsas*Recycleplas-
tic, not violence” or “Wehaveto learnto use courage
for peaceinstead of war” wereincluded. That these
statementsled to aconclusionthat “ universitiesare
failing America” suggestsaseriouslack of critical
thinking on the part of those making that determina-

10

tion.

Inadditiontothisreport isthequick passage
of theUSA PATRIOT Act (http://thomas.loc.gov/cgi-
bin/bdquery/z2d107:h.r.03162) and proposed legis-
lation herein Washington state (HB2314, HB2416
and HB 2411), dl posing considerablethresat to civil
liberties. Fortunately, none of the statelegidation
passed but this near-M cCarthyite climate has nega-
tively affected us, one example being an American
Federation of Teachersmember at the University of
Floridawho may be fired because of his political
views. |I’m hearing barely amurmur of protest and
seeing even less action among my peers. | havea
feeling that people are talking about their concerns
but there’ sasense of isolation and fear.

| decided that | needed to do something, so
my first stepwastotakearesolution titled A Resolu-
tion in Support of Maintaining Academic Free-
domof Faculty and Civil Libertiesof All Residents
of the U.S. to the Faculty Senate of Seattle Central
Community College, of which I’ mthepresident. We
discussed the issue and passed the resolution, ac-
knowledginginit theimpact of theeventsof 9/11 and
their aftermath on our community, students' commu-
nitiesand our role aseducators. The next stepsare
to present it to college administration, the Board of
Trustees, the Executive Board of thefaculty union
(SCCFT), the Washington Federation of Teachers
(WFT), The American Federation of Teachers(AFT)
and the State Board for Community and Technical
Colleges(SBCTC).

Oneof thebarriersto passing theresolution
was the fact that our faculty is made up of people
withvastly divergent viewsontheeventsof Septem-
ber 11" and their aftermath. Somewould have sup-

(Continued)
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ported an anti-war position whileothersin- municatetheir position to other relevant bodies-administra:
sisted we had no businessspeakingout at al. tion, SBCTC, the AFT, your union... Weneed totakethe
| struggledtofind thecommon ground across lead and we must not smply get used to conditionsasthey
thisdiversegroup. Thesenatememberswere gradudly evolve. Let'sbeproactiveandlift ourselvesout of
well aware of the need to represent the ma- thedituation, beforeour rightsand freedomsare boiled away!
jority of faculty aswediscussed the detail s of If you' reinterested in seeing SCCC’sresol ution, email me
theresolution. My hopeisthat thisisthebe- and I’ 1l send acopy- kstric@sccd.ctc.edu. :_I_B,_A_C_I_<_:
ginning of acollective responseto govern-

ment actionsthat threaten our academic free-

dom and thecivil libertiesof theres dentsof

theU.S. £ ::.T..—.-Tnu
Each of usneedsto takeresponsibil- Fiooe 52 e

ity for evaluating these events, just aswe ex- =

pect our studentsto evaluate the weal th of
informationto whichthey areexposed; inour
roleaseducatorswea so havearesponsibil-
ity tospeak up. I'dliketo seeevery campus
in the state take a stand in support of aca-
demicfreedomand civil rightsand then com-

Free WILL, unity and the end

of GLOBAL Terrorism

Christopher Gilbert, Business D ept., Tacoma Community College.

Thisisdefinitely a *teaching moment’ - perhapsthe est view of these circumstances and concludes
greatest moment offered to this generation. Inmy withalist of ninethings students (everyone) could
classrooms, | found many studentshad little context do to make a difference.

on which to judge the circumstances of September

11™. However, it seemed imperative that as an edu-

cator | provided thema safeand intelligent havenin ~ Albert Einstein once said, “There are only
whichto discusstheevents. Towardthatend, | spent  two ways to live your life. One is as though
the first few days of each classdiscussing my views nothing is a miracle. The other is as though
of these events and allowed open forumsfor student  everything is a miracle.” | choose the latter
conversations. What followsisa compiled and ed- in reviewing the events of September 11th.
ited version of these discussionsheld thefirst months - What | see in these ongoing tragedies is that
of the 2001-2002 academic year. It containsafor- the sacred gifts of Unity, Diversity and Free

(Continued)
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Free WILL, unity and the end of GLOBAL Terrorism (continued)

Will given to us in this world have be-
came more valuable. | don’t think any-
one among us is unmoved by the daily
stories of hardship and heroism, coward-
ice and bravery, divisiveness and unity,
crisis and victory here and abroad that
unfold before our eyes. But many of us
are asking what it all means? Why do
such things happen? How do we get
through these horrible adversities? How
do we feel whole?

Not to be contrite, but each of us has a
wonderful gift for healing, free will. What
we become during and after these events
is what we choose to become. We have
that sacred gift of choice. Each of us has
choice. And in this country, we are
blessed with an overabundance of
choice. We must use it!

For instance, we can choose to concentrate
on the travesties now, or find solace in
renewed connections with our family and
friends- seeing clearly how much we de-
pend on one another. We can choose to
despair at social and economic upheaval,
or rejoice in the generosity of our nation
and the newly emerging support of
nearly all the rest of humanity. We can
choose to feel terrorized by radicals lost
in blinding selfishness, or feel empow-
ered by a new, worldwide effort to finally
rid us of this scourge, forever. We can
choose to lose ourselves in the words and
actions of global vengeance, or learn the
primacy of international justice and pun-
ishment when it is tempered by forgiveness.
These are our choices and thank God we
have free will.

But as we witnessed September 11, free will
seems both a blessing and a curse. Certainly,
the poor souls who commit terrorist acts use
their free will. But no true Faith has ever
preached hate or vengeance. In fact, all the great
Faiths warn us that vengeance is a merciful
Gods’ alone. We are instructed to show love
whether we’re Muslims, Christians, Jews, Hin-
dus, Buddhists, Baha'’i’s, believers, or non-be-
lievers. These great Faiths teach us the need
for justice and the necessity of punishment. But,
they all teach us to inflict such punishment
justly.

So, what does it all mean? It means we are tested
by our own human failings, but we can and will
succeed in overcoming them. We can choose
good for ourselves and for each other.

Why do such tragedies happen? Free will brings
with it the best of humanity and the worst of
humanity. We are all leaves on the same tree.
What we decide affects others. What others
decide affects us. The tragedies in these terror-
ist acts renew our sense of connectedness. We
must devote ourselves to creating a world of
better choices. And, one person at a time we
must demonstrate care for others.

How do we get through these horrible adversities?
In remembering, that through all of human his-
tory, evil has never triumphed over good- never! We
already know the outcome of a global effort for
security based on justice. Hatred and injustice
never triumph- love and justice do.

How do we feel whole? To demonstrate care for
one another is to create unity in a confused
world. If we use these adversities to unite man-
kind, then for the first time, America takes on a
new global role. More than our leadership in

(Continued)
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Free WILL, unity and the end of GLOBAL Terrorism (continued)

economics, politics and social interplay, we
take on spiritual leadership when we be-
lieve unity makes us whole. But we must
choose to serve one another. We must use
our free will to understand diversity is an
attitude - not a program, not tolerance but
an attitude of pure appreciation.

So out of this conversation, what can any-
one really do? How about nine simple ac-
tions? And, if we do them together we
achieve not only personal victory, but take
precious and important steps to a more eq-
uitable world.

Nine actions you can take to create victory
through this crisis.

1. Change your etiquette of everyday
life- Next time you ask someone, “Hi,
how are you?” really listen to the
answer. Interact graciously with store
clerks, salespersons, your bank
teller, the mailperson- everyone, as
though you are grateful for what they
do. Because aren’t you? Bottom line-
let others know they matter!

2. Get to know your neighbors. Talk;
help them with yard work; ask them
over for dessert. Show love. The
world truly changes when we invite
our neighbors to join our families at
the dinner table.

3. Pray, reflect; meditate, not just every
week in organized services, but ev-
eryday. There is palpable spiritual
energy in the aftermath of crisis.
Spread it!

4. Live as though everything around
you is a miracle. Each day is pre-
cious. Remember the last words you
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speak to anyone are perhaps what you
will be remembered by. Stop and no-
tice the trees, the sky, the sea — life!

5. Get a copy of the Quran and read it.
Know that great book is about love just
like the Bible, the Torah, the
Kitabi’agdas and others. They are all
from the same source, One God- many
paths to him.

6. Donate money, food, blood, or your
time to service organizations and really
live the idea you cannot get anymore
out of life than you give.

7. Smile at foreigners and pay special at-
tention to their needs in a time they feel
vulnerable.

8. Listen to minorities and women with
a greater ear. Move to support their
voices and their feelings, especially
now. Imagine if they had been listened
to in Afghanistan and other places.

9. And, lastly, see light in this tunnel. Ev-
ery crisis holds victory in its hands. We
cannot imagine the wonders that will
come out of these tragic circumstances.
But, we do know if we only concentrate
on the immediate tragedies we lose
their potency to create a better future.

I challenge you to try these nine actions. They
are marvelous for healing- healing you, heal-
ing others- for healing the world. They are tan-
gible expressions of that important portent,
“Think Globally, Act Locally”. Division cre-
ated this hatred, but we are assured it will be
extinguished by our daily choices to show
love. Through these unfolding events find
greater spirituality and renew your dedication
to quench a world starving for unity. BACK
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DEEP Discussion

Elaynne Rousso, Sociology, Bellevue Community College

9/11 has proven to be the Energizer Bunny
that just keepsgoing for my studentsand me. InFall
2001, thefirst assgnment in each of my threeclasses
(Socia Prablems, Socia Psychology, and Introduc-
tionto Sex and Sexuality) asked the studentsto con-
nect terrorism and global realitiesto the perspective
of thecourse. Again, inWinter 2002 thefirst assign-
ment in each of my three classes (Social Problems,
Socid Psychology and Introduction to Sociology) put
the studentsto the sametask. Theissuehasproven
to be onevery powerful way to kick off the quarter.
Thetopic also stimulated the studentsto look at an
issuefromavariety of pergpectives, provideevidence
supporting their generdizationsand positions, and re-
spond to challengesof their own assumptions.

InSocia Problems, anonlinecourse, thefirst
threaded discussion assignment asked studentsto re-
spondtothefollowing question: “Isterrorismrelated
to globa inequality? Explain your response. Define
inequality inyour response.” The assignment was
designed to stimulate thinking about the course’ scen-
tral notion of inequality, which underscoresall their
work for theentirecourse. Terrorismand global con-
ditionsweresmply convenient topicsfor thelaunch.

Followingisonethread from thefirst asyn-
chronousdiscussionin Socia Problems:

Person A: |Is TerrorismRelated to 3 oba
Inequality? Terrorismis defined as
. The unlawful wuse or threatened

use of force of violence by a person or
an organi zed group agai nst peopl e or prop-
erty with the intention of intimdating
or coercing societies or governnents,
often for ideological or political rea-
sons.
Inequality is defined as

. Lack of equality, as of opportu-
nity, treatment, or status.

Al t hough inequality may seemto be a ma-
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jor part of terrorisml don't feel |ike
it's related. Around the world there
are nmany instances of people living in
poverty that don't feel the need to ter-
rorize others. | feel that terrorismis
created and perpetuated by the feeling
that your life is being oppressed or
control |l ed by sonmeone el se.

When | first | ooked at the ques-
tion ny answer was yes, global inequal -
ity and terrorismare directly rel ated.
Then | began to think of what is in-
equal ity. Just because you | ack oppor-
tunity or status that doesn’t nean that
you will feel the need to becone a ter-
rorist. People all over the world in
every country are victins of inequality
but that is not what will nmake someone
becone a terrorist extremst. On the
other hand Gsama Bin Laden is a mult
billionaire that is living in caves and
is a full-fledged terrorist.

| feel like terrorismis always
brought about by a feeling of being op-
pressed. Looking specifically at the
current US situation, the entire Arab
conmuni ty supports
a Palestinian State. They view the US
and |Israel as the oppressors over the
Pal esti ni an peopl e. Even though we have
strong ties with nodern Arab nations
such as Saudi Arabia and Egypt they all

object to Israel’s occupation of the
area in question. This is a perfect en-
vironnent to breed and cultivate ter-

rorism The people in the region of Af-
ghani stan and Pakistan are perfect re-
cruits for terrorism Angjority of them
have a feeling of helplessness and no
choices. That will nmake a | ot of people
feel like they want to belong to sone-
t hi ng bi gger than t hensel ves because t hey
have nothing. They join terrorist groups
and fight for a cause that they believe
is right.

(Continued)
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DEEP Discussion (continued)

Anot her maj or factor of terror-
ismis government. Many people in Af-
ghani stan do not have a choice of join-
ing the arny or not. They do not live in
a free society where they can choose to
fight or not. The government can per-
petuate terrorism by forcing education
and propaganda to their people. The
Tal i ban were forcing teenagers to go the
front lines in the war in Afghanistan.

I n concl usion, terrori smhas nany
comon factors but | feel like the main
one is the feeling of oppression. Many
poor people are happy, but oppressed
peopl e are not.

B: | have read through everyone's
t houghts on racism and inequality. |
feel that there are nmany diverse views
that were expressed in this class’s in-
troductions. It is exciting to be a part
of a class where people with different
views can openly express them | hope
t hat everyone can have fun and wi sh you

all the best of |uck.
C. Matthew, | agree. Just about every
response | have read has sonething to

it. Thereis truthin every one of those.
So how do we find what is really the
right answer? | guess we won't as for
every one of us there is sonething el se
t hat works.

D: | believe there is no right answer,
that is what makes all of us individu-
al s. It is commendabl e that everyone
can express their opinions. [It’'s when

peopl e start believing that their opin-
ionis the only one, that is when we get

raci sm bonbings, killings, etc.. Just
by accepting that everyone is differ-
ent, yet equal can make all the differ-
ence.

E: again, this is confusing. | don’t
agree with your statenent that “every-
one is equal but different”. You need
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to explain this in-depth. To ne, it
sounds |ike this “The nunmbers 2 and 3,
they are different. But at the sane
time they are equal”. How are they
equal ? The only equal things about You
and | are that we’'re both Humans, it
stops there. | disagree 100% with the
statenent that everyone is equal, be-
cause we aren't. That's a fallacy
dreaned up by speech witers that trick-
led it’s way down the line into the
peopl e of the world.

F: I think, ny opinion, that every
human is equal. You are no better
then me, | amno better then you. That

doesn’t nean that we aren’t different.
There are a lot of things different
fromyou and | and | haven't even seen
you. Wth that, there are a |lot of
differences in everyone, yet, we are

all equal. This is ny opinion only,
respect and wel come yours and anyone
else’s as well....;)~

G Not be aggressive or anything but
do you REALLY believe that every hunan
is created as equal s? For exanple is
the guy that just killed his famly
equal to you, a young coll ege student
who may help society in a great way?
Is the bumthat collects wel fare equa
to the single nother who's dead beat
husband is no where to been seen but
she works her ass off barely able to
keep food on the table but refuses to
accept governnent hel p?

do believe that ev-
Even if Jo Bl ow

F: Yes, Keith,

ery person i s equal

killed his famly. The actions he
took may not have been just, but he is
still equal to you, ne and anyone el se.
Just like the African Amrerican who tries
for the sane job as you, or the |es-
bian who adopts a child through an
agency. Even the Afgani stans that con-
tinue to fight with us, they are no
better, no worse then us. Their ac-
tions ny not be just, but they are

(Continued)
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DEEP Discussion (continued)

peopl e. You may think these people are
not equal, but Keith, | do. That is
why we are Americans, we have the free-
domof speech and the freedomto believe
and express what ever opi nions we want.

A | also believe that everyone is
equal but | don't believe that they have
the right to terrorize others. | don't
bl ane the Tal i ban sol diers for continu-
ing to fight but I don't believe in the
killing of innocent people in the name
of God or Allah.

F:  The killing of ANY persons is hor-
rible, I agree with you on that.

From one short thread inalong and in-
volved discussion (which, by theway, hascontinued
beyond thedeadlineand still stimul atesresponses),
9/11 hasproven to be ateaching moment in the So-
cid Problemscourse. Studentsbegan exploringthe
basic meaning of inequality. They aso questioned
each other’ s perspectivesand meanings. They tried
seeing theissuefrom the perspectivesof classmates,
andrecognizedtheva ueof utilizing avariety of per-
spectives. To my surprise, thisinitial discussion
brought themto realize that the courseisbased ona
probing discussion format, inwhich they weregoing
to recognize avariety of takeson the sameissueor
idea. Furthermore, they began questioning the na-
tureof “truth” insocid life, cultura relativity andits
boundariesin cognitiveanayss, and theright of each
participant to articulateideasand opinions. Andthe
threaded discussonformat stimulated their questions,
probes, and critiques, in order to providereasoning
and evidence.

| expect that thisteaching moment will con-
tinuefor years. What happened on 9/11 will pro-
videmewith an excellent vehiclefor getting my stu-

dentsin touch with the discipline and course focal
points, and kicking off critica thinking exercises. 1 do
believethat it isthemost powerful examplefromlife
that | have been able to use for these purposes. It
certainly startsthe quarter with abang. Repeatedly,
studentsremarked that the question was extremely
challenging yet oneworthy of response.

Last quarter, one of my studentsincluded the
following paragraph in her self-assessment for the
quarter:

Finally, I find it ironic (or just
an odd tw st of fate) that | would
take this class so shortly after
the Septenber 11th attacks. M feel -
i ngs of shock and sadness grewinto
fear and anger, finally expressed
with an overwhel mi ng desire to ex-
press ny patriotism As | was wav-
ing my flag, | was also |earning
about our countries shortcom ngs.
The raci sm poverty and inequities
in education, along with our poor
showi ng in international conpari-
son left ne a bit unsettled with ny
sudden national pride. In the end,
I think I have |earned how to be
proud of what | have while ques-
tioning ways to better our soci-
ety, and the need to al ways denand
t he best.

What el se could ateacher hopetohear? -BACK
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A TIME for THINKING

Gerard M. Smith, English Department, Clark College

Perhaps | have changed since the tragedy, but my
course content and outline have not. Now | have an even
more horrendous example with which to illustrate how lan-
guage shapes reality.

In my composition courses, we always skeptically
examine our sources of knowledge, whether it be popular or
academic, historical or current. Critically readingall publica-
tionsthat disseminate facts and opinions should be common
practice in the academy; helping students understand the
rhetorical strategies, the propaganda devices, and how to
discern fallacious argument from reasonabl e discourse should
be the college teacher’s vocation.

For example, in both my poetry and composition
courses, | discuss the use of patriotic symbols to rally sup-
port for government action, discuss the use of terms such as
“terrorist,” “evil doer” and “guerrilla’ to depict the opposi-
tion as “subhuman,” so that moral obstacles to “collateral
damage” can be overcome. Before Sept. 11th, the US
government’s alleged terrorists or evil doers were the
Zapdtistas, the Palestinians, and historically, the American
Indians: these people would describe themselves as “free-
domfighters’ as"indigenous people” who facegenocide. In
classwe discuss how the dominant culture uses the mediato
suppress and oppress the “conquered” culture though racial
stereotypes and negative euphemisms, and very rarely pub-
lish the dissenting view.

Now, the eventsof Sept. 11th provide an example of
an extremist group disrupting the“ new world order.” Again,
because of the actions of an extreme fundamentalist group,
an entire culture must undergo racia profiling. The same
rhetoric that Haig Bosmajian exposes in “Dehumanizing
People and Euphemizing War” must be exposed again, then
from Reagan about the Soviet Union, now from Bush about
the Afghan rebelswho hel ped topple the Soviet Union. My
students don’t miss this irony. Unfortunately whereas
Reagan’s threat to use nuclear weapons was accidentally
broadcast, Bush purposefully shook hisvery big nuclear stick.
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Currently | am in three ongoing discussions
about how successful the terrorists have been in making
Americaashadow of itself.” Sincemost Americansvaue
civil liberty, justice and equality, any limitation of those
values throws a shadow. The new legislation broaden-
ing the powers of the FBI lengthens that shadow even
further. Discussing how the federal government used a
time of crisisto limit and restrict the civil liberties of its
citizens has become a topic in my classes. |f history
repeats itself, then will Arab-American citizens be the
targets of profiling, housing discrimination, and even
internment like the Japanese? How long will this shadow
be cast? How long will it grow?

Inthe sake of freeing theworld of terrorists, will
we target other groups who have a just cause? In the
name of peace and security, will our government con-
tinue policies that make third-world countries our eco-
nomic colonies? Even in a time of patriotism, | have
warned, don’t forget to be skeptical. Three weeks after
9/11, wefinished Stanely Milgram’s* Obedience to Au-
thority” in which he concludes that even American citi-
zensmay not havetheresourcestoindividually resist an
immoral or unethical order. | asked them to consider how
patriotic values, religiousbeliefs, and acharismatic leader
might make agood Christian bomb an abortion clinic or
shoot adoctor. | think they get the point. No my teach-
ing hasn't changed, just the faces and the names | use
forexamples. “BACK
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“Doyou remember whereyou wereon Novem-
ber 22, 19637" People my age tell storiesof
our reaction to the death of acharismatic presi-
dent. Now my young studentswill haveasign-
post of their own: September 11, 2001.

I’ll remember, too. A colleague called
methat morning: “Karen, there'sbeen aterror-
ist attack ontheWorld Trade Center....” | didn't
evenwait for himtofinish beforel ssammered,
“Ohmy god, he'ssupposed to bein New York
thisweek” and hung up abruptly. The*he” was
my former husband who livesin Chicago but
travelsregularly to New York and does busi-
nesswith many of thefirmswhowerelocatedin
the World Trade Center Towers. After some
hesitation, hissecretary waswillingtotell meonly
that he had not yet left for New York. Relief
flooded through me. | wokeour children, told
them asgently as| could of thetragedy, turned
onthetelevision and watched, with them, asthe
twin towers crumpled to theground. All this
and wethree had to go to school.

That morning, at aprevioudy arranged
faculty retreat, our vice president of instruction
reminded usthat we had chosen livesof service
and that regardless of what wasgoingoninthe
outsideworld, we had aduty to carry on with
our work. Welivein the public spotlight, he
said, and we have a responsibility to show
strength intimesof tragedy.

Our community isadjacent totwolarge
military bases. Fort Lewisand McChord Air
Force Base. In addition to the state of uncer-
tainty that all Americans felt, we have been
watching our students, friends, neighbors, or
familiesbeing preparedtoleavefor war. InFal,
students|eft mid-quarter for training or were

unable to attend classes because their duties became
heavier. Evenas| writethis, the colleague who called
methat morning, amember of theair forcereserves, is
preparing to goto abaseintheMiddle East. Hisoffice
isnextto mineand | will notice hisabsence keenly.

It would have been comfortingtoretreat intoa
morecivilized world, to escape, if only for afew hours,
fromthetensionthat surrounded me. 1t would havebeen
nice, for example, to be ableto teach math wherethe
quadratic equation still worksand statistical answerscan
be expressed within a specific degree of confidence.
History would have been good: we know how those
past warsended. So much of literature deal swith con-
flict but even after September 11, | could have com-
fortably debated whether Othello, the great war hero,
had consummated his marriageto Desdemonabefore
killing her. | could even havetaught economics, thedis-
ma science. Although demand curvesundeniably shifted
after theterrorist attack, an equilibrium point still exists
and the supply imbalanceswould clear if alow enough
pricewereoffered by sellers.

But | teach business, thelightning rod for all of
theterrorists' hatred of us. Even beforeFall term, the
new edition of our textbook was outdated. The book
reflected abusinessworld that saw itself asinvulnerable
to anything other than competition. Themain examples
of globalization were outsourcing production to coun-
trieswherelabor ratesarelower and creating trading
blocs such asthe European Uniontofacilitate regional
trade. Although thebusinesstextbooksare careful not
torefer to“third world countries,” they do talk about
countriesthat are* developing” or “emerging” suchas
Mexico or South Korea. Littleattentionispaidto“pre-
emergent” economies. economically isolated or war-
ravaged areasthat smply didn’t haveaplaceinthedis-
cussionof multinational companiesand foreign trade
zones. | can't remember abook that covered business
intheMiddle East in very much depth. Thewholeconti-

(Continued)
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SIGNPOST: SEPTEMBER 11, 2001 (Continued)

nent of Africa, many of theformer Warsaw Pact na-
tions, and all of the “-stans”: (Uzbekistan,
Khazakstan, Turkmenistan, etc.) wereignoredinone
text weused. But after September 11", werealize
that we are not asisolated, nor asinvulnerable, aswe
had thought. Lifeintheworld of businesswill never
bethe sameand those of uswho teach thediscipline
scrambleto help our studentsmake senseof it, if we
can.

Students used to ask simple questions about
€conomic recessions, how companiescomeup with
new product idess, or the effect of aFedera Reserve
rate cut on mortgage rates. | could answer those.
Now they ask whether airline capacity will ever re-
turn to pre-September levelsand when Boeing will
stop itslayoffs. | don't know. They ask how the
psychologica ramificationsof the attack will change
consumer buying patternsand how many moreretail-
ersmay filefor bankruptcy in the next monthsand
yearsasaresult of changed values. | don’t know.
They ask if wewill alow the domestic steel compa-
niesto become aquasi-regulated monopoly in order
to servethenational defense. | don’t know.

Eventheseemingly smplequestionsbegthe
same answer: We'rein arecession and insurance
costsarerising; who'sgoingto pay for it? How will
my employer keep me safe when we don’t know
wherethe next threat iscoming from? How many
moregovernment regulationswill result fromthisand
what will they cost businesses—and me? Flyingis
such ahassle now; how will airlines get people back
intheair? What happensto theindustry if they don’t?
How will our liveschangeif wedon't fly? If lifeout-
side of work looksall themore precious, how can|
motivate the peoplewho work for me? I’ m getting
tired of all the flag-waving in ads; when do we get
back to normal and run funny adsagain? How do
you account for businessthat has disappeared since
September 11™" that may never return? Whoisgoing
to pay for al of the damage?

How did thefederal government decidethe
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vaueof ahumanlife?

That last onel cananswer: it'sanactuaria
computation that alot of thefamilieshaven't liked.
Theonesureanswer | have, inthemidst of many “I
don’t know”s, inevitably leadsto the statement that
“itisn'tfair.” No, | sigh,alotof itisn'tfairand|
don’'t havevery many answers. Infact, thereare
daysthat | amweary from not having enough an-
swersbut that doesn’t stop the questions.

At the sametimethat | am acting asthat
sourceof strength and calm, as| watch acolleague
leavefor aperiod of timeasyet undefined, as| ded
with thefragility that still surfacesin my students
after fivemonths, | havetoreearnwhat | amteach-
ing. Therearealot of things| don’'t know. | tell my
studentsthat and tell them that we arelearning to-
gether now.

| supposethat’spart of teaching at acom-
munity college: welearntogether. :BACK
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Dissecting OPINION

David Hyde, Sociology Dept., South Puget Sound Community College

Duringthefal quarter of 2001, | had
the opportunity to teach two Social Prob-
lems classesin the wake of the September
11 terrorist attacks. Theseareintroductory
sociology classes, inwhich sudentsexamine
anumber of different current sodid issuesfrom
asociological perspective. Becausethese
classes began just afew days after the at-
tacksinNew York and D.C., they served as
powerful forumsfor studentsto engagein
discussion about what the September 11 at-
tacksmeanto America. Whiletheseclasses
normally includeabrief discussononterror-
ism near theend of the eleven week quarter,
thisfall theclasses spent an entiretwo weeks
at the beginning of the quarter discussingthe
issueof terrorism and the associated issues
of war, security, ideology, and international
conflict, beforemoving onto crimeand de-
viance, economicinequality, racism, patriar-
chy, and other socia problems. The classes
were particularly concerned with how the
recent terrorist attacks have impacted our
society, our national identity, our economy,
our lawsand security, and America splace
intheworld.

Although these Social Problems
classes are large—two sections of 45 stu-
dentseachthisfall, with about half of them
first quarter college students—I try to oper-
atetheclassesasseminars, using the Socrétic
method of questioning to draw students
deeper into anaysis. | contributeto thedis-
cussion by providing facts, sociological per-
gpectives, and directed questionswhere nec-
essary. Thestudentsdo quiteabit of writing
inthese classesaswell sothat they canmore
fully exploretheir ideas, and | canhelpfacili-

tatestudents’ understanding of issuesand their ability tosyn-
thesize, apply, and expresstheir thoughts.

For classdiscussion, | collected asampling of opin-
ion columns, ranging from conservativetolibera toradical,
for thestudentsto analyze. Studentslearned to sort through
the obyj ective conditions—the facts—and the subj ective con-
cerns—the opinions—in these articles. Students al so at-
tempted to discernwhat inthese articleswassmply rhetori-
cal and what provided information or typified diverse per-
spectives. Students devel oped abetter sense of why people
hold the opinionsthey do.

Studentsa so scrutini zed public opinion pollsregard-
ing support for military actionin responseto terrorism. For
example, aGallup poll asked, “Do you or do you not sup-
port the American military response to the September 11
attack?’ with acons stent 87% or higher saying “yes.” How-
ever, alessreported poll added an aternativeto Gallup’s
“military responseor nothing” gpproach. Thissurvey asked,
“Doyou support amilitary responseor aninternationa crimi-
nal extradition approach or no response?’ Studentscould
seethat thesupport for amilitary solution dropped from 87%
to only about 50% (with 40% preferring the crimind justice
aternative). Inasociology class, itisvitd that studentslearn
how tointerpret and critically eval uate statisticsand polls.

The classesa so examined the symbolic use of lan-
guage—images of good versusevil and the use of theword
“terrorism.” Specifically, sudentsdiscussed how somethings
might be defined asterrorism while othersare not, how la
belsare selectively applied, and how people on opposing
sdesof aconflict seethemsalvesas” good” andtheir actions
as”just”. Studentswere asked to consider how wedifferen-
tiateaterrorist from arevol utionary or freedomfighter.

Studentsal so examined freedom of speech and peer
pressure by looking at examples of backlash in academia
where professorscritical of thewar have been fired, cen-
sured, or, asin one case in Canada, even charged with a
hate crime. Students could seethe clear contrast with their
own opportunity to discussthoughtfully thiscomplex issue
without being attacked for their beliefs.

(Continued)
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Dissecting OPINION (Continued)

A recent report by the American Council of Trusteesand Alumni, entitled “ Defending Civilization:
How Our Universitiesare Failing Americaand What Can Be Done About It” claimed students nationwide
were concerned about an unpatriotic response from professors, but studentsin these classesindicated no
such concern. Infact, they appeared glad toraisetheleve of discussion beyond theuncritical sound bitesand
propagandaprevalentinthemedia.

Overall the students participated positively. They discussed factsand perspectivesinthe classroom
that have been absent from discussionsin the popular pressand from political |eaders. Some studentsindi-
cated that they were sharing their discussion with friends and family. Studentsin these Social Problems
classes expressed no extreme personal traumaas aresult of September 11 that might have discouraged
classroom discussion of these sensitive and emotionally charged ideas. To the contrary, the studentswere
eager and ready to have an intellectual discussion about the September 11 attacks. Of course, two weeks
was enough, and studentswere quite ready to move on to discussing other social problems.

Thethree main outcomes of the classeswerethat 1) students devel oped an understanding that the
eventsof September 11 are not just random actsof violence, but rather that terrorist actsexistinan historica
and social context, 2) studentswere ableto dissect what they saw inthe mediawith more of acritical eye,
and 3) students are better ableto ask “why” questionsthat go beyond simplistic understandings of social
phenomena. BACK
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Attacking OURSELVES

Randy Givens, Nursing Program, Clark College

| know exactly wherel was on September
11: circumnavigating Mount Hood onthe Timber-
line Trail. 1t wasday three of my four-day hike
around themountain. | remember theday clearly,
not because of theterrorist attacks—I didn’tlearn
of those until the evening of the 12"-but because
of another hiker | overtook onthetrail. Wegreeted
each other and then stared in bewilderment asthe
same question entered both of our heads: “What
exactly doeshehavein hispack? Heconfessed
hisweighed 60 poundswhen heleft thetrailhead. |
reported mineonly weighed 21. Wewerehiking
the samelooptrail, each traveling solo, and both
experiencing the same sensory stimuli with pretty
much the same objectivein mind—to distance our-
selvesfrom theroutines of our culture and recap-
turethat intimate awarenessof lifeitsalf.

| amaregistered nurseandteachinthesec-
ondyear of Clark’sNursing Program. | havecho-
sen not to change what | teach or how | teachin
responseto 9/11. | could arguethat the attackson
our country do not conveniently tieinto my content
areas. My curricular boundaries encompassthose
anatomical partsand processes packed snugly be-
tween thediaphragm and the pelvis. They behave
inafairly predictablemanner ingoodtimesandin
bad. Whenthey get damaged they don’t carewhat
thecausewas, but they will dter their behavior, again
in a somewhat predictable manner. Ruptured
spleens, lacerated livers, perforated bowels and
failing kidneysare going to bedealt withthe same
way regardlessof the preci pitating event. Onecould
arguethat exposureto unfamiliar biochemica agents
might require skills, therapies and techniquesthat
aresgnificantly different fromthecommonandfa-
miliar ones. | would not disagree; however, right
now | feel more compelledto deal with hedlthis-
suesthat arekilling usaswe speak rather than ones
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that might happen someday.

All theterroristsintheworld will never ac-
complishwhat we' ve been ableto do to ourselves.
Webury tensof thousandsof individuasevery year
who have managed to single-handedly defeat their
body’sability to heal itself . Coronary artery dis-
ease, emphysema, chronic bronchitis, diverticular
bowel disease, diabetes, stroke, hypertension. ..
themaority of theseillnessesare self-inflicted and
highly preventable. Theaarming rate of childhood
obesity, not to mention thefat probleminthe cur-
rent adult population, ensuresthat our profession
will not run out of customersany timesoon. Diabe-
tesisnot taken serioudy and now isdevelopingin
epidemic proportions—mostly due to lifestyle
choices. Who doweredlly need to beafraid of ?

WEe' re shocked when death and illnessis
inflicted by others, but when it’sour own doing—
well, that’sjust bad luck. We put up with it for a
littlewhileand then demand that somebody el sefix
it, asif it wasn't our fault. That’swhat we havein-
surancefor right?

| don’t understand the prioritiesand value
systems in our culture. To me they’re seriously
screwed up. Regardless, | plan to continueto con-
vince peopleto bekind to their bodies. Somewill
listen and some won't. | guess that’s what pro-
choiceisall about. Come summer, I’ ll be heading
back out into the mountains—subjecting mysalf to
blisters, contusions, lacerations, Giardia*, dehydra-
tion, skincancer . .. that must bewhat | haveinsur-
ancefor.

* When asked what Giardia is, Givens offered

(Continued)
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this explanation: Drive out to some property containing a creek or standing water where animals,
domestic or wild, have direct access to it. A couple of swallows ought to do it and in a few days your
intestine will become one of America’s natural renewable resources of wind-turbine power. Consider
the diarrhea that accompanies it as just a small inconvenience. Kilts would have a definite advantage
over trousers... :BACK:
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